
Jan - Mar    ISSUE 25 
E
D

U
C
A

T
IO

N
 T

H
R

O
U

G
H
 A

C
T

IO
N

THE SACTWU EDUCATION TRUST PROMOTES EDUCATION IN DISADVANTAGED SCHOOLS

N E W S L E T T E R
Dear Comrades & Friends

There has been much in the media yet again, about the poor results of South African school children in the spheres of both numeracy and literacy 
testing. When compared to other developing countries, including those in Africa, we are still poor performers.

Graeme Bloch, an education and political analyst at the Development Bank of Southern Africa, writes: “The future of our developing societies and 
the potential and legitimate expectations of our youth for a better future, demand bold and comprehensive thinking and solutions”.  Bloch is very 
realistic when he states that “many of the problems (at school), are hardly of schoolings’ making”.  Here he lists such challenges as poverty, 
malnutrition, hunger, child and family abuse, gangsterism, Aids, the lack of access at home to written resources, and the lack of availability of adult 
supervision, assistance and support. He states: “at every turn, the networks, assets, capabilities and social capital available to poor communities are 
subject to stress and pressure that reproduce the conditions of their exclusion.  The cycle of exclusion and marginalisation is deepened and 
reproduced through the schooling system, with the most negative effects on poor schools”.  Bloch talks of “in-school resources”, and clusters under 
this description, classroom factors such as:
! teacher capabilities
! subject knowledge
! time-on task
! teaching methods
! Application 
! availability of teaching resources

He says further, “with low content knowledge, burdens of administration, suspicion and difficulties with OBE, poor time spent on the job and much 
ill discipline, it is un-surprising that reports, show that more than half of teachers have thought of leaving, and the morale is uniformly low”.  He 
shares how “a range of out-of-school factors impact heavily on pupil performance.  The differing knowledge of rich and poor children are some of 
the strongest reasons for inequalities and the weak outcomes in poor communities and schools”. As a society we need to acknowledge that “the 
heritage of apartheid and colonialism is not just a slogan”, as well as the depth and reality of the educational issues in South Africa.

“Where pupils should expect opportunities and assistance, they find their hopes and dreams crumbling and face obstacles, rather than ladders, to 
progress and self-esteem”.  At a number of the schools we visit, the schooling environment that the children experience, re-enforces 
marginalisation and condemns learners to unemployment and bare survival. “Education contributes to the base of skills that enables an economy 
and society to function and grow, and allows the individual access to channels of advancements and hope.  Further, it provides the citizenship and 
social orientation that ensures peace and stability, and shared perspectives to enable the society to progress for the benefit of all”.

Education bears many of the responsibilities of the wider society, and we are indeed grateful to have continued funding from SACTWU.  We are 
indebted to the The Vukani Gaming Corporation (Pty) Ltd/V-Slots, and The HCI Foundation, who have increased our funding to the Eastern Cape 
and the Kwa-Zulu Natal.  Schools that we support in these two provinces are fairly remote, many are isolated and all required sustainable 
educational support across all areas of schooling.  The harsh existence to which many of the learners are subjected is marginally alleviated by the 
school feeding schemes which are operational in all of the schools into which we work in these two provinces.  

Again I need to pay tribute to our dedicated and committed trainers, who continue to support, encourage, assist, inspire and demonstrate with 
patience, understanding, sympathy, and encouragement.  This building of relationships of integrity is crucial to the success of our work, as we 
would not be welcomed at schools, or permitted to work with educators and learners in their classrooms, if a relationship of trust did not exist.

The hurdles to overcome are many, and I thank all who have made, and continue to make, our work in the school communities possible.

After attending a symposium of Foetal Alcohol Syndrome, late last 
year, we are looking to give greater support to learners who suffer 
from this challenge, as well as to the educators in schools.  Foetal 
Alcohol Syndrome is 100 % preventable and 100 % irreversible! 
South Africa has the highest number of children born with (FASD) 
Foetal Alcohol Syndrome Disorder in the world - up to 36 times 
higher than in the United Kingdom.  Many of our schools in the 
Western Cape fall into traditional viticultural regions, as well as 
fruit and vegetable growing areas.  The children of farm labourers 
and itinerant labourers are frequently affected by the alcohol abuse 
of their mothers, and display the symptoms and special educational 
challenges and disabilities that are attributable to this syndrome.  
We thank Picardi Rebel for their generous sponsorship in this 
regard.

We are looking forward to being more closely involved with some 
of SACTWU’s new programme intiatives, where we hope to be 
able to contribute knowledge and expertise that we have gained 
from our own community work.

New legislation and altered working permit requirements 
prevented our trainer from working during the 1st Term of 
2008.  Fortunately all requirements now appear to have been 
fulfilled and we look forward to a successful 2nd Term. 

I wanted to share this collective writing effort from a young group 
of learners in George, who had previously hardly written anything. 
After a picture discussion by Shirley du Plessis, where she showed 
the educators how to put the vocabulary words discussed on the 
board, the group produced this Letter to Ouma, following their 
“experiences at night cricket”.

H i  d a a r ,  M y  L i e f s t e  O u m a  v a n  A n n e l i s e

Hullo Ouma. Gisteraand was ek op die krieket veld.

Ek wil net sê dat ek is baie lief vir jou. En ek wil net 

sê dat daar was baie mense gewees.  Daar was spreiligte 

want dit was in die aand. Ons en die ander mense het in 

die pawiljoen gesit en kyk hoe die krieket bouler na die 

kolwer gooi ek wens ouma was ook daar gewees.

Ek het geweet Ouma sal daar van hou ek weet dit.

En ek and Jo-Ann het nogal baie pret gehad. En Ouma 

moet die stewelgse sien het van die krieket spellers. En 

ek het baie lekker na die krieket spellers gekyk. Daar was

‘n verkoper hy het worsrolletjies verkoop. Ek en my maat

het lekker geëet en dit geniet. Ek hoop Ouma geniet dit in 

die Kaap en bly lekker. 



LOCAL IS LEKKER          LOCAL IS LEKKER          LOCAL IS LEKKER      LOCAL IS LEKKER

Total schools to be supported in 2008: 60
st

Total schools to be supported in 1  quarter: 39

We have lost a trainer in this region too, also related to the late contracts issue.  However, I am very 
pleased with our new trainer, Mrs. Sibongile Godlwana, who is a more mature, ex school principal, and 
a real asset to our team.

We are working into existing schools in this area, numbering 60 in total.  The majority of these schools 
require additional resources.  These schools were previously administered by the Kwa-Zulu Natal 
Department of Education and The Valley Trust, as part of a bigger departmental initiative.  Edupeg 
specific training is proving to be more effective in these schools.

School feeding is in place in all schools.  Many schools are undergoing renovations.  Most schools are 
fenced, and some effort has been made to establish both flower and vegetable gardens,  the latter used 
for nutrition for the learners and often the broader community.

We have been warmly received at all schools and our trainers have been treated with courtesy and 
respect.  Inadequate classroom furniture, broken desks, and very high pupil:teacher ratios are often 
reported (in Kokstad 70:1).  The majority of teachers appear to be keen to try new methods, including 
using resources in their lessons, and experimenting with differentiated teaching.  Most classrooms are 
reported to be neat and clean and many have educational charts, as well as learners' work, displayed on 
the walls. 



THE SACTWU EDUCATION TRUST PROMOTES EDUCATION IN DISADVANTAGED SCHOOLS

Total schools to be supported in 2008: 90
st

Total schools to be supported in 1  quarter: 34

We lost one of our long-term trainers in January (I had not sent out our contracts as I usually do in 
Nov/Dec, as I was unsure of our funding).  We have however replaced Thabisa with an articulate, 
vibrant and very accomplished trainer; Nompucuko Zakaza.  She has brought a positive and energetic 
vibrancy to our Eastern Cape Team.

Progress in the Eastern Cape schools remains slow. Frequent poor road access to schools remains a 
problem.  Vandalism in schools persists, as does teacher absenteeism (due to illness, stress as well as 
personal matters).  

Some schools also lack strong leadership, and I was astounded to read a report where educators were 
sleeping at schools.  Sporting and cultural activities appear to fairly frequently take precedence over 
academic school work, and entire schools close due to a single fixture.  However, many educators are 
keen to upgrade their skills and improve their teaching methods and realise that our trainers can give 
practical, valuable support.  It is encouraging that at all schools, learners are benefiting from school 
feeding.
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LOCAL IS LEKKER          LOCAL IS LEKKER          LOCAL IS LEKKER      LOCAL IS LEKKER

Total schools to be supported in 2008: 150
st

Total schools to be supported in 1  quarter:   25

I have utilised our Western Cape trainers to fulfil cross provincial training in both the Eastern Cape 
and Kwa-Zulu Natal this quarter, to help to standardise the training, share ideas, training styles and 
techniques to help to consolidate a number of new training documents, including the trainer report 
format. (I have been unable to fly until recently, due to my back injury in late December 2007). This 
interaction and exchange of ideas has proved to be very successful and we will look to repeat this 
format.

We are working into 150 Western Cape schools, all of them historical.  All schools visited in the first 
quarter are fenced and all have tried to create a positive initial impression through establishing and 
nurturing gardens.  Many schools have also created demarcated areas where the WCED will erect 
climbing equipment for the Grade R learners, to promote gross motor development.  

Our trainers are now well known and respected in the schools and teachers appreciate the opportunity 
to gain valuable knowledge and educational insight during the visits by our trainers.  Spending a full 
day with schools has proved to be beneficial and increases the potential to more fully penetrate a 
school.  Many teachers are keen to try new methods, especially when they see their learners so 
gainfully occupied.  Sustaining the use of the programme by the teachers however continues to be a 
challenge.

Our first quarter has been hard and hectic, yet rewarding, satisfying and well worth the effort!
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